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CHAPTER I
INTRODUCTION
Significance of the Study
This study was planned by social work students at the Atlanta University
School of Social Work, Class of 1962, and was designed to test the model for
the assessment of social functioning which was prepared by the Human Growth
and Development and the Research Committees of the Atlanta University School
of Social Work.
Assessment is important because in all social work there is a need to
study factors which contribute to the evolvement of a problem and further the
defining of the problem. It has been explicitly stated in the literature
that there is a recognized need for a conceptual scheme or model to be used
in practice as one attempts to understand the individual. In order for the
individual to be understood, an assessment must be made*
The kind of model of assessment referred to in this study involves the
construction of a symbolic record for reaching decisions. It may be seen as
"a way of stating a theory in relation to specific observations rather than
hypotheses... the model structures the problem. It states (or demonstrates)
2
what variables are expected to be involved."
One reason which has been explicated for such a model is that "a system
of classification of problem entities would lay the groundwork for the con
struction of a network of treatment approaches. These approaches might be
3
related, in a broad manner, to specific problem situations.
Helen Perlman, "The Social Casework Method ±a Social Work Education,"
Social Service Review, XXXHI, No. 33 (Dec, 1909), hZk»
xflartin Loeb, "The Backdrop for Social Research," Social Science Theory
and Social Work Research, (New York, I960), p. U,
3
Shirley Helleribrand, "Client Value Orientations: Implications for Diag
nosis and Treatment," Social Casework^ XLII (April, 1961), 2JU.2.
2
In reviewing the literature, we have observed terms whieh, though not
identical, have elements of assessment, namely, the identification and eval
uation of the problem. To illustrate:
In Casework "diagnosis11 is often utilized. It is defined
as "a conclusion, a picture, made up of all the available facts
fitted together within a particular frame of reference for a
particular purpose concerning itself with social and psycholo
gical facts. "•'•
In this definition, a conclusion or picture can be equated with the iden
tification of the problem; the studying of all available facts and fitting
them together within a particular frame of reference for a purpose can be
viewed as evaluation.
In Community Organization the term "community diagnosis"
is employed. It involves reviewing-a body of factual material
and identifying unmet social needs.
This, too, contains an element of assessment in that reviewing is a pro
cess of evaluation.
In Group Work "evaluation" is utilized and defined as "that
part of Social Group Work in which the worker attempts to measure
the quality of a group experience in relation to the objective
and functions of the agency. It calls for the gathering of com
prehensive evidence of individual member growth.-'
Although this definition does not make clear the identification of a
problem, it implies the study of the nature of the individual's functioning
in a group. Studying is in keeping with our concept of the evaluation as
pects of assessment.
Leontine Young, "Diagnosis As A Creative Process," Social Casework,
XXXVH (June, 1956), 257.
Wayne McMillen, Community Organization for Social Welfare (Chicago,
19U5), PP. 2lil-5O.
3
Harleigh Trecker, Social Group Work (New York, 1955), p. 217.
In our final illustration, family diagnosis and treatment have become
important in the field of social work.
This concern does not displace the important concepts of
individual dynamics, but it actually adds other dimensions to
the assessment of the individual as he interacts with others.
In family diagnosis, consideration must be given to (1) the
specific stress that, the family may be confronted with, (2)
the capacities and disturbances of individual family members,
(3) the nature of family interaction, and (k) the social goals
of the individual and the family at the particular stage of 2
development and the influence of the culture and sub-culture.
The components of assessment are obvious in this statement. This is
the viewpoint of one author who writes frequently on the subject. Reference
has also been made to the need for a family assessment model.












Thus, the variety of terms used in social work to describe the same pro
cess reflects the need for a theoretical frame of reference or model for making
an assessment of social functioning.
For the purpose of this study, assessment is defined as the identifica
tion and evluation of those socio-cultural and individual factors in role per
formance which make for social dysfunction as well as adequate social function
ing.
Otto Pollak and Donald Brieland, "The M.dwest Seminar on Family Diagno
sis and Treatment," Social Casework, XIII (July, 1961), 310.
2Otto Pollak, "A Family Diagnosis Model," Social Service Review, XXXIV,




The purpose of this study was to test the model of assessment of social
functioning prepared by the Human Growth and Development and the Research
Committees of the Atlanta University School of Social Work by finding out
what data are included in social work assessment of social functioning. This
study was accomplished by studying agency records.
More specifically, this study was designed to ascertain to what extent
there was correspondence between assessment information obtained by various
agencies and the factors in the model.
Method of Procedure
The beginning phase of this project was carried out through the parti
cipation of 35 second-year students of this school during their six-month
block field placement, starting September £, 1961 through February 27, 1?62.
The data to be used in this research project was gathered from the records
of the agencies in which the students were placed for advanced field work
during this period of time.
To allow the student time to become sufficiently oriented to the agency's
policies and procedures, and to allow for a thorough examination, the sample
number for each student was twenty records. This was based on the assumption
that this number would give an idea of the agency's current method of assess
ing social functioning for a given year. It may be noted that the sample was
more representative of social functioning assessment in small agencies than
in agencies with larger case loads.
Since this was a social work project, the data selected was taken from
agency records dealing with the rendering of social services. So that the
data gathered would be characteristic of the agency's present records, the
study utilized primarily records that were closed within a one-year span
(June 1, I960 - May 31, l?6l). This lessened the number of records to be
considered, and gave a sample of the way in which assessment was currently
being performed by the agency. In addition, closed records were more easily
accessible to students, more complete, and therefore more useful.
Data for this study were collected from case records in the Social Work
and Attendance Department of the Mecklenburg County Schools, in Charlotte,
North Carolina.
Two students were placed in the above named agency| the writer, and one
other student. The students discussed the purpose of this study with the
agency executive, Mrs. Anne S. Hausmann, and their block field work super
visor, Mrs. Bobbie Toatley. It was agreed that this study would be more ef
fective if we utilized only those cases which had been referred to or opened
in cooperation with social agencies and had been closed between June 1, i960
and May 31, 1961.
For the purpose of this study, "referred to" describes those cases that
were active with the department and recomniended to another social agency for
other services. Cases "opened in cooperation with" describes those cases
carried with the appropriate agencies, which assume the responsible role for
case progress with the school social worker functioning as a liaison person
interpreting the development of the case for the teacher or other interested
school personnel.
The students were given a list of all case names which had been referred
to or opened in cooperation with the following agencies and had been closed
between June 1, i960 and May 31, 1961:
1. Alexander Home
2. Mental Health Clinic
6
3» Family and Children's Service
k* Juvenile Court
5>. Private Psychologists or Psychiatrists
6. American Red Cross
7. Department of Public Welfare
8. Health Department
9* Domestic Relations Court
10. Charlotte Memorial Hospital
11. Traveler's Aid Society
Cases referred to or opened in cooperation with the following agencies
were excluded from the population under study because it was felt that they
did not contain sufficient information on assessment of the client:
1. American Red Cross
2. Department of Public Welfare
3. Health Department
k» Salvation Army
$, Domestic Relations Court
6* Charlotte Memorial Hospital
7. Traveler's Aid Society
To gather the population, the students used the case names on the list
and looked in the agency's master file in order to obtain the case numbers
of those cases which were to be included in the population. The agency's
master file contains an alphabetical list of all cases which have been known
to the Social Work and Attendance Department since its existence.
When the students had secured the case numbers of all of the cases to
be included in the population, they proceeded to pull the case records from
the case file. This file houses all cases which have been served by this
department, with the exception of those which are in use by a worker.
The students were not able to locate all of the case records to be in*-
eluded in the population under study for various reasons. Probably they had
been filed improperly or were in use by a worker. In a few instances, the
students were able to secure records which were being used by a worker.
Out of a total of 286 cases which were to comprise the population, the
students were able to locate 198 case records.
These records (198) were given to the block field work supervisor for
the purpose of selecting those cases which were most suitable for the study.
Thirty-six of the 198 records were excluded because, according to the super
visor's opinion, they did not include sufficient assessment information to
be included in the population. Twenty-four of the remaining 162 records were
highly recommended to be included in the sample as they were felt to present
a complete picture of assessment information.
There remained 138 case records from which 26 cases were to be gathered
by means of random sampling to complete the sample number of £0. The students
proceeded to divide the remaining number of the population (138) by 26 (the
number of cases needed) to get the sample interval. This sample interval was
found to be 5, that is, very £th record.
The I38 case records were placed in one stack and every fifth record
was pulled. By this method, the students were able to get the 26 case records.
The students took the 2k records which had been recommended to be in
cluded in the sample and the 26 case records which had been obtained by ran
dom sampling and wrote the $0 case numbers on small slips of paper. The slips
of paper were placed in a box and shaken wen. The students alternated in
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pulling 25 slips of paper from the box. The students then proceeded to select
the 2$ case records which corresponded to the numbers they had pulled. Each
student selected £ of these records for her pilot study. The records met the
criteria for the study in that they had been closed by the Social Work and
Attendance Department between June 1, I960 and May 1961.
Upon returning to the school, the data were analyzed by the technique
of qualitative analysis. The first step was that of assembling the data for
the purpose of classifying it by the "Analysis of Schedule Content" form.
This form may be seen in the appendix. Each of the items appearing on the
schedule were taken through the nine steps on the content analysis form. The
schedule also appears in the appendix. Secondly, discursive analyses were
written on each item on the schedule. After writing narratives, tables were
constructed for each item on the analysis form. The purpose of this step was
to present the data obtained. After constructing tables, a table-by-table
analysis of the data was made. The writer wishes to note that since so many
variables appeared under the last point, a table was not constructed. How
ever, this last point was given in the narrative description. An overall
interpretation was given in the last chapter.
Scope and Limitations
This study was made up of twenty case records which had been referred
to or opened in cooperation with a social agency and had been closed by the
Social Work and Attendance Department between June 1, i960 and May 31, 19&L,
The validity of this study was limited due to the time element in completing
the research, the inexperience of the writer, the element of subjectivity
in the selection of case records to be included in the sample, and the writer's
interpretation of the excerpts to be recorded on the schedule.
CHAFFER II
AGENCY SETTING
This agency was established in September, 195>lj., under the auspices of
the Board of Education. In the beginning it was known as the Department of
Child Accounting and Attendance. The superintendent, Dr. Elmer H. Garringer,
became aware of the diversified problems encountered in the school and recog
nized the need for a school social work program. The Board of Education ap
pointed Mrs. Anne S. Hausmann, an experienced and well-qualified social worker,
to be the director of the agency. One of the first steps was to set in motion
the machinery to ensure cooperation between the various agencies most vitally
concerned. The following agencies expressed a willingness and a desire to
cooperate with the Attendance Department: Juvenile Court, Family and Chil
dren^ Services, Mental Health Clinic, United Community Fund and Social Plan
ning Council, and Alexander Home.
In the beginning years the responsibility of the Attendance Department
was focused on attendance and this continues to be one of its major concerns.
Mrs. Hausmann, in her Annual Report of 1958-59 summed up the nature of the
attendance problems by explaining that attendance problems fall into two
groupss (1) cases where the low economic status of the family and the lack
of appreciation for an education on the part of the parents were responsible
for the child's non-attendancej and (2) eases where the maladjustment of the
child stemming from the interpersonal relationships within the family, accom
panied the truancy.
During the first few years concern for behavior problems and services
Annual Report of the Director of Attendance and Social Work (Charlotte,




to children presenting them could be justified on the basis that these chil
dren would inevitably become truants or non-attenders and services to them
were of a preventive nature and related directly to the major focus and re
sponsibility for attendance* Due to the limited number of staff members
in its early development, the Department could not do a complete job of
2
assessment. Rather, they had to "cover once over lightly." But as time
passed and the staff increased, this permitted each worker to do a more thor
ough job of assessment. As a result, the teachers, principals, administra
tion, and finally the Board of Education came to appreciate the positive con
tribution which the school social worker could make to the educational func
tioning of the child. It was at this point that the name was expanded to
the Attendance and Social Work Department.
According to the Annual Report of 193>8-59 by the Director, the first
and most important step in treatment is to understand the child. This re
quires the worker to look behind and beyond the symptoms the child presents
in school and seek knowledge of the underlying factors of the presenting
problem. The school social worker explores the home conditions and all of
the child's interpersonal relationships at home, at school, and in the com
munity. The department feels that one must ... see the child in his total
functioning and in all his relationships... ^before one can/ begin to under
stand his behavior."
Guynell Gentry, "Time Rhythm in Establishing a Relationship with Chil
dren in a School Social Work Setting," (Unpublished Master's Essay, School
of Social Work, University of North Carolina, Chapel Hill, 1961), p. k»
Interview with the Director, Mrs. Anne S. Hausraann (Department of Atten
dance and Social Work, Charlotte, North Carolina, January 26, 1962).
Annual Report of the Director of Attendance and Social Work (Charlotte,
North Carolina, Department of Attendance and Social Work, 1958-59), p. 2.
(Mimeographed).
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The school social worker has access to the child's cumulative folder
and when a child is referred to her, one of the first things she does is to
study the folder. This folder contains information on the place and date
of birth, sex, his academic achievement in school, standardized test results,
evaluation of his social and personal assets, a record of his health, his
parents' economic status, their religious denomination, the number of sib
lings in the family, and a history of the child's attendance. All of this
information is valuable in assessing the child.
The school social worker is similar to the general practitioner who is
capable of arriving at a tentative diagnosis, who can treat most illnesses,
but who knows when to call in what type of specialist. For instance, when
it is felt that a child's behavior would seem to indicate the need for psy
chiatric treatment, it is the responsibility of the school social worker to
explore all aspects of the situation in an effort to obtain a picture of the
family relationships, the nature and personality of the family members and
their relations with each other, the dynamics of the child's behavior, the
intensity of the family's discomfort with the present situation, and the
2
depth of the desire for treatment. After this is accomplished, the case
is then presented to the Mental Health Clinic.
In cases where the attendance problem stems from low economic conditions,
free lunches, used clothing, and shoes are available. These resources fur




Relationships with Social Agencies (Anne S. Hausmann, Director of Atten
dance and Social Work, Charlotte, North Carolina, August, 19^9), p. 2.
(Mimeographed)•
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In the summer of I960, the Charlotte City Schools and the Mecklenburg
County Schools were consolidated into one system, now called the Charlotte-
Mecklenburg School System.
Consolidation of school social work services was accomplished at the
beginning of the school year, 1960-61, with the transfer of three school
social workers in the former county schools to the department, toe additional
worker was employed to relieve the director of most of her caseload so that
she could devote the required time to the supervision of the increased number
of workers. The Department, with the additions, was staffed by a Director
and nine social workers.
In spite of the limited personnel* the department feels a professional
responsibility to assist in the training of future social workers. During
the 19^6-57 school year, the department cooperated in the student training
program of the Sociology Department of Winthrop College by accepting a senior
student for training during the spring semester. Since 1957-58* the depart
ment has accepted second year graduate students from Atlanta University
School of Social Work for field work training. In April, 1961, a two-year
cooperative effort with the University of North Carolina culminated in a
grant from the National Institute of Mental Health to finance a student unit
for the training of school social workers. The department plans to continue
in the training of future social workers.
The department continues to suffer from a shortage of school social
workers. Due to the volume of each worker's case load, it is still impossi
ble for a worker to do a thorough job of assessment. It is the hope of this
agency to secure additional workers in the future as this will enable each
worker to carry a reduced:caseload. When this is accomplished, each worker
13
will have time enough to explore thoroughly all aspects of the situation in
order to arrive at a more complete diagnosis.
CHAPTER III
ANALYSIS CF DATA
This chapter contains an analysis of the data collected from the twenty
social service records which were used in this study.
Because of the function of this writer's block field work agency, for
the purposes of this study, the term "client11 is used to refer to the child.
It should be noted here that the social service record contains much informa
tion about the parents of the child, because they, too, are assessed during
treatment. However, it was the chiM's school-related problem that brought
the family to the attention of the Social Work and Attendance Department.
The first part of the chapter will be devoted to a discursive analysis
of the data recorded on the schedule. The schedule and the "Analysis of
Schedule Content" forms may be seen in the appendix* The second half of the
chapter is concerned with a table-by-table analysis of the data. Since there
were so many variables occurring under the last point on the form (classifi
cation of content), a table was not constructed. Attention, however, was
given to this point in the narrative description.
Personality Factors
Intellectual potential.—Out of 20 records, 17 had excerpts pertaining
to intellectual potential, all except one obtained by the social worker within
the agency. Seven excerpts were located in the narrative, 8 in the summary,
and 1 each in the psychologist's and the Director of Special Education's re
ports respectively. Standardized test results supplied 12 of the excerpts
and the remaining 5 were the impressions of the social worker* Almost all
(15) had one source only, and most of them (16) were obtained during the
treatment stage* Only one excerpt discussed a person other than the client*
Hi
Three excerpts were a datum only, $ were an interpretation only, and $ were
data plus interpretations. The excerpts were classified as follows: (1) I. Q.
tests* (2) ability to function in environment} (3) incapacity to manage house
hold; (h) near-genius I.Q.j and (5) low I.Q. Twelve and 3 excerpts fell into
the first and second categories respectively.
Basic thrust, drives, instincts."—Nineteen records had information, lU
of which were obtained by the social worker. The narrative record contained
a major portion (10) of the excerpts. There were 3 taken from the referral
sheet, 1 from the psychiatrist's report, and the summary contained 5. Most
of them were impressions and observations (5 from the social worker, and 10
from the teacher), and only k came directly from the client. There were no
excerpts having more than one source. Six data were obtained during the in
take stage, and the remaining data were obtained during treatment. With the
exception of 2 excerpts wherein the client's parents were discussed, all of
them were a discussion of the client. Six, 8, and 5 were a datum only, an
interpretation only, and data plus interpretations respectively. In classi
fying the excerpts, the following categories were set ups (1) attention, k$
(2) love, 2; (3) security, Uj (U) worth and approval, 2} (5) aggression, 6j
and (6) old experience, 1. To illustrate: "F. demands attention for self
constantly. Insists on interrupting." This excerpt was placed under
attention.
Physical potential.—The social worker secured 17 of the 19 excerpts
pertaining to this item. Thirteen were located in the narrative record, k
in the summary, and 2 on the referral sheet. All were Impressions and/or
observations! the social worker's (16), and Hie teacher's (3). All 1? ex
cerpts had only one source, and most of them (16) were obtained during the
treatment stage. Eighteen excerpts discussed the client and were
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interpretations only; 1 was a datum wherein the client's mother was dis
cussed. The writer classified and categorized the excerpts as follows?
(1) complexion, 2; (2) energy and activity-level, 3| (3) mood, 5; (U) size,
5; (5) temperament, 2j (6) height, 1; (7) personality warmth, 1. The ex
cerpt that follows was placed under the second category: "C.'s short atten
tion span has hindered his progress in reading and arithmetics11
Physiological functioning.—Sixteen records had information pertaining
to physiological functioning. Fourteen of these were obtained by the social
workerj 1 each was obtained by the teacher, and the principal. Fourteen were
located in the narrative record| 1 each in the summary and the referral
sheet. Thirteen were obtained from the client's mother; 1 datum each was
obtained from the principal, the school nurse, and a medical doctor. All 16
had one source only and all were obtained during the treatment stage. Over
half (9) of the excerpts discussed the child. Ten were a datum only, h were
interpretations only, and two were data plus interpretations. It was neces
sary to set up the following categories: (1) healthyj (2) illness unclassi
fied; (3) respiratory diseasej (k) visual defect; (5) bone condition;
(6) dental complaint; (7) gastro-intestinal disturbance; (8) psyehogenie
illness. The category of respiratory disease was the largest, having h
data. Illness of an unknown nature was placed under "illness unclassified."
For example; "The step-mother reported that they had had a great spell
of sickness this winter."
Identifiable patterns for reacting to stress and restoring dynamic
equilibrium.—Twenty excerpts were obtained, 15 by the social worker. Ten
were found in the narrative record, 5 in the summary, 1 each in the psy
chiatrist's and the Director of Special Education's reports; a letter, the
referral sheet, and the teacher's notes. The writer would like to explain
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that the latter has reference to daily notes which a teacher kept on a
child while his behavior in the classroom was being observed. Only 3 ex
cerpts came directly from the clientj 5 and 6 were the social worker's and
the teacher's impressions. Three other disciplines within the agency con
tributed one excerpt each. All had one source only and almost all (19) were
obtained during treatment. The client was discussed in 18 excerpts* Most
of the excerpts (13) were interpretations onlyj h and 3 were data only, and
interpretations only respectively. The following categories were set ups
(1) withdrawalj. (2) acting-outj (3) eryingj (h) nervousness? (5) psychoso
matic complaintj (6) rationalization! (7) alcoholism? (8) feelings of per
secution? (9) depression. The largest category was that of "withdrawal."
The following excerpt was placed under "feelings of persecutions" "All of
our efforts to adjust the ^school/ program to fit his needs have been inter
preted by him as efforts to persecute or punish or unfairly discipline him."
Internal organization of the personality.--The social worker obtained
1$ of the 16 excerpts under this item. Seven were drawn from the narrative
record, 8 from the summary, and one came from the psychiatrist's report.
Half were the social worker's impressions and observations, 2 came from the
client's mother, and 1 each from the client himself, the medical doctor,
and a protective test. None of the excerpts had more than one source and
almost all (15) were secured during the treatment stage. More than half (ll)
discussed the client and 11 were interpretations only. The data were clas
sified and categorized as follows: (l) Id, hi (2) superego, k; (3) normal
(integrated), 1| (It) ego strength, 2j (5) capacity for growth, lj (6) weak
ego, h» The excerpt which follows was placed under capacity for growths
"...he ^E7 has n°t seemed accessible to a counselling relationship with
the Attendance Worker*
18
Degree of maturity.---There were only 8 schedules having information on
this item, 5 of which were obtained by the social worker. One excerpt each
was located in the psychiatrist's report and the summaryj the narrative
record held k and there were 2 on the referral sheet. One excerpt was con
tributed by the client's mother and 6 were impressions (3 each from the
social worker and the teacher?. All 8 had one source only and were inter
pretations only. Seven were a discussion of the client and 5 were obtained
during treatment. Following is the classification: (l) physical immaturi
ty, 1; (2) social immaturity, 6; (3) emotional immaturity, 1.
Self-image.--Only 7 excerpts were' obtained, 6 by the social worker.
Three each were located in the narrative record and the summary, and 1 in
the psychiatrist's report. Four were the social worker's impressions, 2
came directly from the client, and 1 was the psychiatrist's impressions.
All 7 had one source only and were obtained during the treatment stage.
Five were a discussion of the client, and 5 were interpretations only* the
remaining 2 were data only. Six categories were set ups (1) demoralized!
(2) sens© of identity,- (3) self-pity; (4) self-consciousj (5) moral image
of selfj (6) physical image of self. This excerpt was placed under the
category, "moral image of self's "...he has thoughts that make him feel
that he is bad...."
Patterns of interpersonal relationships and emotional expression re
lated thereto.—The social worker obtained 17 of the 20 excerpts relating
to this item. Half (10) of the excerpts were taken from the narrative
record} 7 came from the summary, 2 from the referral sheet, and 1 from the
psychologist's report. Nearly three-fourths (lit) of the information were
the impressions and observations of the social worker and the teacher.
Four came directly from the client, and the remaining 2 excerpts came from
the client's mother and the psychiatrist. No excerpt had more than one
19
source. Seventeen excerpts were obtained during the treatment stage. A
major portion of the excerpts discussed the client. Fifteen were interpre
tations only} 2 were a datum only. The writer had to set up 9 categories
because of the wide variations in the excerpts: (1) rejection} (2) lovej
(3) domination} (k) refusal to talk} (5) acceptance} (6) spontaniety}
(7) fear of people} (8) permissiveness} (9) cannot get along with others.
There were from 1 to k excerpts in each category.
Interaalization of culturally derived beliefs, values, activity patterns,
norms, and appropriate feelings for each.—Eleven of the lit excerpts were
obtained by the social worker. One excerpt each was found in the referral
sheet, and the reports from the psychiatrist and the Director of Special Edu
cation. Five and 6 excerpts were located in the narrative record and the
summary respectively. Almost all (8 from the social worker and 3 from the
teacher) were impressions and observations. All 2Jk had one source only.
Ten excerpts discussed the client and k discussed the parents* The treat
ment stage was the period when the majority (12) of the information was
obtained. Most of the excerpts were interpretations only} 1 was a datum
only, and 3 were data plus interpretations. The excerpts were classified
according to attitudes towards (l) responsibility} (2) ethical standards}
(3) education} (h) laws} (f?) adults} (6) behavior in school. To illustrate
ethical standards, one excerpt stated: "S. has...no ethical standards what
soever and goes on the basis that anything he can get out of in any way is
perfectly all right."
Socio-Cultural Factors
Beliefs.—Almost all of the schedules (18) had information and (16)
were obtained by the social worker. The narrative record contained 12
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excerpts, with the summary having the next highest amount (5). Only 1
excerpt came directly from the clientj the majority (13) were the impres
sions of the social worker and the teacher. The client's parent contri
buted the remaining k excerpts. All 18 had one source only, and 16 were
obtained during the treatment stage. Over half (10) discussed the clientj
6 were a discussion of the parent. Most of them (11) were interpretations
only, and only 1 was a data only. Nine categories were necessary: (l) re
sponsibility for children} (2) discipline} (3) need for an education}
(h) respect for teacher/authority} (5) marriage} (6) modesty} (7) behavior
in school} (8) being trustworthy} (<?) assuming responsible role in the
family. There were from 1 to k excerpts included in each category. The
two largest categories (responsibility for children and need for an educa
tion) had k excerpts each.
Values.—About three-fourths (13) of the schedules had information,
all of which had one source only. The social worker obtained 9 of the ex
cerpts, and 3 were obtained by the teacher. Four were found in the narra
tive record, J? in the summary, 3 on the referral sheet, and 1 in the
psychiatrist's report. Three excerpts came from the parent, k came directly
from the client, and 6 were impressions of the social worker and the
teacher. There was a discussion of the parent in 7, and 1 excerpt discussed
the client and his parents. The remaining (5) excerpts discussed the client.
Four each were data only, and data plus interpretations. The writer clas
sified and categorized the data as follows: (1) education, $\ (2) financial
security, 2} (3) both parents in the home, lj (k) laws of society, 1}
(£) cleanliness, 1} (6) "grown-up" things, 1} (7) financial role of father,
1} (8) privacy in own home, 1. To illustrate the 6th category: "The things
that seem to matter to K« ...are the "grown-up" things like smoking,...
driving his father's tractor like a man, etc."
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Activity patterns.—Information was complete for all 20 schedules and
none had more than one source. Most of the information (18) was obtained
by the social worker and was located in the narrative (8) and the summary
(7). Ten of the excerpts came from the parents; only 2 came from the
client himself, and 8 were the result of observations by the teacher and
the social worker* Three fourths of the excerpts were obtained during
treatment, and over half (13) discussed the client. Three and $ were data
only and interpretations only, respectively. Because of the many varia
bles involved, it was necessary to set up 12 categories, none of which had
more than £ excerpts. The categories were: (1) misbehaves in school;
(2) lies; (3) drinks alcoholic beveragesi (k) plays hooky from schoolj
(f?) wanders the streets; (6) oversleeps} (7) assaults spousej (8) destroys
property; (9) does not respond when addressedj (10) keeps child out of
schoolj (11) displaces feelings. To illustrate "leisure-time activitys1'
"...on Sunday afternoons he /Wjj goes over to the railroad tracks and slides
down on pasteboard. This affords quite a bit of recreation.11
Family.--Eighteen of the 20 excerpts were obtained by the social worker
during treatmentj 2 were obtained by the teacher during the intake stage.
The narrative reeord contained 12 excerpts and the others were located in
the summary. Less than half were impressions and observationsj the parents
contributed 10 and the client contributed 1, Each excerpt had one source
only. The client was discussed 3 times and 17 were a discussion of the
client's family members. More than half (12) were interpretations only,
md only 3 were data only. It was necessary to set up the following cate
gories: (1) marital discordj (2) unshared responsibilityj (3) communication
in familyj (k) affection in familyj (5) broken homej (6) family composition;
(7) family's importance to child. Of the 7 categories set up, the one of
"marital discord" had the highest number. There were from 1 to 5 excerpts
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falling under the other categories. To illustrate the 7th categorys Mhe...
phrased his answer to lead me to believe that home does not mean too much
to him.'1
Education.—All of the 20 excerpts discussed the client and had one
source only. The teacher obtained 3, the principal 1, and the remaining
excerpts were obtained by the social worker. There were k excerpts taken
from the referral sheet, 1 from a letter, and 9 and 6 from the narrative
record and the summary respectively. With the exception of 1 derived from
an achievement test, all were the observations and impressions of the tea
cher (17) and the social worker. Most of the information was obtained
during the treatment stagej only 7 were obtained during intake. Four each
were data only and data plus interpretations. The excerpts were classified
and categorized as follows: (1) adjustment, 7j (2) work habits, 3j
(3) progress, 3j (k) attendance, J*j (5) achievement, 5} (6) grade level, hi
and (7) relationship with classmates, 1, This excerpt was placed under the
fifth categoryj "F. has had trouble in school from the beginning, repeating
first grade because of total lack of academic achievement."
Peer groups .--The lJj. excerpts obtained discussed the client, and only
one had more than one source. Hine were found in the narrative recordj 2
and 3 in the summary and referral sheet respectively. The information
came primarily from the observations and impressions of the social worker
(2) and the teacher. The client contributed 2 excerpts and the parents
contributed 3 excerpts. The treatment stage was the one wherein the majority
of the information was obtained. Four excerpts were data only and the re
maining 10 were equally divided between the other two categroeis. Five
categories were set up for classification, the largest of which was "rejected
by peers.11 The categories weres (l) negative behavior influenced by peers j
(2) rejected by peersj (3) accepted by peers,* (k) leadership status in peer
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groupj (£) peers younger/older than chiM. The following serves as an
illustration of the material found under the second categoryj "...he is
now rejected by his classmates because of his lack of interest and refusal
to try activities which other children engage in."
Ethnic groups.--.The 20 excerpts pertaining to this item were data only,
obtained by the social worker. With the exception of 1, they were taken
from the face sheet and were the teacher's impressions. The 1 excerpt lo
cated in the narrative record had two sources, the teacher and the parent.
Almost all were obtained during intake and all 20 discussed the client and
his family. This information was classified as followsi (l) Negro,- (2) whitej
(3) Italian.
Class.--There was only 1 schedule having information about this item.
It was an impression perceived by the social worker during treatment and
was recorded in the narrative record. This was an interpretation of the
status of the family's neighborhood. This is the excerpti "The house is a
small, modest framehouse in a lower middle-class neighborhood."
Territorial ,groups.--Nine excerpts were obtained by the social worker
during the treatment stage, and all had one source only. Two were the
social worker's impressions and observations, and 7 came from the parents.
Four and 5 were located in the narrative record and the summary respectively.
Two discussed the client and the remaining excerpts discussed the client's
parents. Three each were data only, interpretations only, and data plus
interpretations. Six categories were set up, each having from 1 to 5 ex
cerpts j (1) migrated from another city; (2) resides in slum section of
cityj (3) only one parent has lived here all of his life,* (k) vacationed
in Ohio with father and his girlfriend, for examples "This family came to
Mecklenburg County from the western part of the state about ten years ago...."
This was placed under the first category.
2k
Political groups.—Perhaps because the Social Work and Attendance
Department is forbidden by law to participate in politics and political
campaigns, there was no information in their records pertaining to political
groups per se. However, this term was defined (for the purpose of this
study) to include governmental units, and the data collected had reference to
this only. Sixteen schedules had information obtained by the social worker
during the treatment stage, and were derived from one source only. Eight
each were located in the narrative record and the summary. One each came
from the client and a social worker in Juvenile Courtj 6 came from the
client's parents. Over half (?) discussed the client and the remaining 7
excerpts discussed the parents. Thirteen were data only, and 3 were data
plus interpretations. The material was classified and categorized as fol
lows: (1) Juvenile Oourt, IOj (2) Domestic Relations Court, 3j (3) Internal
Revenue (state), lj (U) penitentiary, 2. To illustrate the first category?
"0. in court twice on truancy charges."
JjoQJMpio groups.—There were 20 excerpts obtained by the social worker
during the treatment stage and each had one source only. Ten were located
in the narrative, 8 in the summary, and 2 on the face sheet. All 20 per
tained to and were obtained from the client's parents. Thirteen were data
only, and the remaining 7 excerpts were data plus interpretations. The
writer set up the categories and classified the excerpts as followss (l)
unemployed,* (2) unskilledj (3) semi-skilled; (k) skilled.
Religious groups.—Only 1 schedule had informatLonj it was secured
from the parents by the social worker during the treatment stage, and had
only ©ne source. This datum was located in the narrative record. It was




































































































































































































































































































































































































































































































































































































































































































































































































































































































































Incidence of data.—Table 1 indicates that data were obtained on all
of the items on the schedules. Under personality factors, the least
amount of data were secured on degree of maturity and self-image. Data
were complete on 20 schedules pertaining to patterns of interpersonal re
lationships, and identifiable patterns for reacting to stress. With the
exception of class and religion, data were representative for most of the
items under socio-cultural factors. Twenty schedules had information re
lating to activity patterns, family, education, ethnic groups, and
economic groups.
Origin of data.—Table 2 portrays that most of the data were obtained
by the social worker within the agency. The teacher secured a sizable
amount of data for both socio-cultural and personality factors. The
principal and the psychiatrist obtained only 1 datum each under socio-
cultural factors»
Location of data, in the record.—Table 3 shows that most of the data
came from the narrative record and the summary for both personality and
socio-cultural factors. Data on ethnic groups were found primarily on the
face sheet. It is significant to note that no information on intellectual
potential was found on the referral sheet, even though the department re
quests that the teacher record the child's I. Q. and Achievement test
scores when writing the referral. There was no noticeable difference be
tween the number of excerpts found in the psychologist's report, the
teacher's notes, and a letter from the school principal.
Source of data.-"■Table k shows that most of the information was
obtained from the social worker within the agency. The teacher contributed
most of the data pertaining to education and basic thrust. The parent










Intellectual Potential 5 lU 0 0 0 0 0
Basic Thrust 5 0 k 10 0 0 0
Physical Potential 16 0 0 3 0 0 0
Physiological Functioning 0 0 0 0 1 13 1
Identifiable Patterns 6 0 3 5 13 1
Internal Organization 10 11 10 2 0
Degree of Maturity 3 0 0 3 0 10
Self-image k 0 2 0 0 0 0
Patterns 9 0 k 5 0 1 0
Internalization 8 0 0 3 0 2 0







































































































































































































































































































































































































































on personality factors were the social worker's impressions and observa
tions, whereas the parent and the teacher contributed the majority of the
socio-cultural information.
Breadth of data.—Table £ illustrates the number of sources of in
formation for each excerpt on the schedule. With the exception of four
excerpts (two under intellectual potential, one each under peer groups
and ethnic groups), all excerpts had one source only.
Stage in agency contact when information was obtained.--Table 6 de
picts the period of time when the information was obtained. "Intake"
refers to the activity performed by the referring person during the time
she is intiating a request for service to the department. This stage in
cludes the actual writing of the referral. "Treatment" stage is used in
this study to denote the time beginning with the school social worker's
initial contact with either the client or the client's family. Most of
the data were obtained during the treatment stage. There were more data
obtained on socio-cultural factors during "intake" than there were data
collected on personality factors during the same period. It is signifi
cant to note that no data on the following items were obtained during
intake: physiological functioning^ self-image, class, territorial groups,
political groups, economic groups, and religious groups.
Person discussed in the excerpt.—Table 7 tells which person is
discussed in the excerpts. The client was discussed the most number
of times under both personality and socio-cultural factors. The client
was discussed in the 20 excerpts relating to education! similarly, the
client's parents were discussed in all of the excerpts pertaining to
economic groups. The item under personality factors wherein the parent
received the most discussion was that of physiological functioning.
3k
TABLE 6
































































































































































































































































































































































































































































































































Sub-Total 69 61 68 2U0
Total 100 70 112 hho
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Discussion of a sibling appeared more frequently under socio-cultural
factors than under personality factors.
Datum or Interpretation.—Table 8 illustrates whether an excerpt
was a datum only, an interpretation onlyj or both. A •♦datum" implies
that the material can be accepted as factual. "Interpretation" has
reference more or less to an opinion or impression on the part of a
professional person. Most of the excerpts were interpretations only.
The largest number of excerpts pertaining to socio-cultural factors
were a datumj there was no distinct difference between this category
(datum only) and the category of interpretation only, however. It is
well to point out that there was no material on ethnic groups, political
groups, economic groups, and religious groups which could be classified
as interpretation only. None of the excerpts relative to physical po
tential, degree of maturity, and self-image were data plus interpretations,
CHAPTER IV
INTERPRETATION AMD CONCLUSIONS
Even in its early existence, the Department of Social Work and Attenance
recognised that non-attendance was a symptom that something was wrong in the
child's world. In keeping with this belief, rather than "you must attend,"
their philosophy of attendance enforcement has been "what is preventing you
from attending?"
The primary function of the Social Work and Attendance Department is
to assist the child who is educationally handicapped by reason of chronic
non-attendance, or deviant classroom behavior* As a member of the school
team, the unique function of the school social worker is the exploration
of the home conditions and relationships, analysis of the effect of these
factors on the child, and work with the parents and the child in bringing
about a change in attitudes, management of the child in the home, etc.
The results of this study indicate that the department places emphasis
on both socio-cultural and personality factors in assessing a client* In
the field of social work generally, attention has shifted away from a
narrow interest in the individual, particularly in relation to his inner
conflicts and struggles, and has been broadened to include his family
relationships, his values, his social roles, his social transactions, and
2
so forth.
The department realizes that the child cannot be viewed outside the
context of his family, for it is within and from this sub-system that the
child is socialized. It is from the family members that the child internalizes
Stanley Berger, "Casework with the Non-Attendant School Child," Social
Casework, Vol. 6, No. 1 (January, 1961), p. £
2
Cora Kasius, "Emphasis on Social Functioning," Social Casework, XLII,
No. 2 (February, lS>6l), p. 71.
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all of his basic beliefs and values which govern his motivation throughout
life. For example, a child's progress and adjustment in school depends,
in larger measure, on the value his parents place on an education.
The department sees the attendance problem as falling into two groups,
one of which is due to the lack of appreciation for an education on the
part of the parents. For example,
Biey /The H. family^" appear to be good neighbors and have respect
for the law, except as regards school attendance.
In this case, it is the school social worker's responsibility to help
the family to incorporate the value of an education. She must recognize
that..."social functioning is essentially a response to values, a response
that represents man's coordinated, directed reactions to those worthwhile
commitments that are shared by all members of a given social system."
Hie department sees the second type of attendance problem as stemming
from interpersonal relationships within the family. Out of the cases studied,
all of them mentioned either marital discord, faulty mother-child relation
ships, or broken homes. When a child is reared in such an unstable home
Hfe, he brings to the classroom all of his feelings of insecurity, frustra
tions, and unmet needs. Quite often, the classroom situation proves more
frustrating because the teacher is unable to give him the individual attention
he seeks, This further hampers his learning ability. By assessing the
degree to which the child's needs are being met within his family, the social
worker is able to formulate treatment plans with the teacher whereby some
of the child's needs may be met within the classroom,
The school social worker attempts to understand the child's behavior
Mary McCormick, "The Role of Values in Social Functioning," Social
Casework, XLII, No, 2 (February, l°6l), p. 71. "~
in school in terms of his relationships with his family members:
•B1 was referred because, while having average intelligence,
he was not producing academically. According to the social
worker, the problem which 'B1 presents is essentially not an
educational one but one in which the basic difficulty lies
within the family and the mother-child relationship. The
mother presents a pattern suggesting basic hostility to and
possible rejection of the child.
This illustrates quite vividly the fact that personality factors were not
considered alone, but was viewed in relation to socio-cultural factors.
The child's intellectual potential was not being utilized because of the
interpersonal relationships within the family.
By virtue of its being an instrument of education, the department
places much emphasis upon education. They are concerned not only with how
well a child can grasp his subject matter, but how well he is able to get
along with his classmates, and his attitude toward being restrained for
long periods of time.
In connection with this, it would seem that there would have been
more attention given to the factor of class, because there is a direct
relationship between a child's behavior in school and his membership in a
particular social class.
As school is primarily a middle-class institution, the middle class
child will accept more restraints than will the lower class child. Also,
the child learns first by identifying with the teacher. Lower class
children are less likely to identify with the teacher as she is a symbol
of authority.
On the other hand, however, it is understandable why emphasis was not
placed on class and religion, as the school is a public, tax supported
institution which serves not on the basis of religion or membership in a
particular social class. This is not to negate the fact that class should
la
be considered in the assessment of the child's social functioning, however.
The factor of peer groups was mentioned in ll* out of 20 schedules*
Although this number is representative, it would seem that data would have
been complete for this item in view of the fact that the department
emphasizes the necessity of exploring all of the child's interpersonal
relationships. In adolescence, particularly, a child's peers have more
influence on his behavior than his parents. In order to fully understand
the child, the school social worker must determine if the child's behavior
is being influenced by his family, or whether "he is conforming to the
standards of his peer group,^
The factor of economic group was considered in all schedules. The
Attendance and Social Work Department realizes that much absenteeism In
low-income areas is caused by the inability of the family to provide adequate
clothing for the child. The department has been forced to assume the respon
sibility of supplying enough clothing to keep the child in school. Only by
understanding the family's economic situation, can the school social worker
make sound treatment plans.
Another example of how the department has developed its services to
meet the needs of its clients, is the fact that it has been authorized to
certify needy children for free lunches. The lunches are given only after
the school social worker has made a financial investigation and all of the
family's resources have been assessed.
The department realizes that a child cannot utilize his intellectual
potential if he is not well-nourished. Clearly, a child's physical well-
■,n*n\ Irene £osselyn> Psychosieial Development of Children (New York.
1960), p. 108. —" ■ *
la
being is dependent upon how well his family is able to provide him with an
adequate diet*
Ethnic groups was considered in all 20 schedules. With the exception
of one, all were located on the face sheet and seem to indicate that this
factor is thought of as identifying information, and is not necessarily
important in assessing the child's social functioning. This speaks also
to the fact that the public schools are presently segregated and a child
is less likely to be confronted with problems relating to his racial
heritage. However, in this one exception, the child's nationality was a
contributing factor to his problem* The child was dark of coloring and
his classmates rejected him because of this. As a result, the child
reacted with hostility and aggression. This, again, seems to illustrate
the interrelationship between personality and socio-cultural factors, as
the child's complexion (physical potential) was a result of his nationality
and this affected his relationship with his peers.
It would have been wise for the school social worker in the above
case to have attempted to understand the child's concept of self. The factor
of self-image was considered in only 7 schedules. This may be due, in part,
to the fact that the child did not recognize his need for casework services
when he came to the attention of the department, and therefore was not
dissatisfied with his performance. However, "...the picture a child has of
himself is integrally related to the kind of adjustment to life he makes,"^
Therefore, there needs to be more attention to this factor when assessing
the child.
Elizabeth Langley, The New Outlook for the Blind, Vol, £5, No. 3
(March, 1961), p. 79.
Activity patterns were mentioned in an 20 schedules. With the exception
on one excerpt referring to a child's leisure-time activity, all were a
discussion of negative behavior. The school social worker is very much
concerned with the child's behavior. In fact, it is his negative behavior
that brings him to the attention of the department. Realizing that an
behavior is meaningful and purposeful, there is an attempt made to under
stand why a ehild is behaving a particular way at a given time. This refers
to diagnosis and involves "...appraising an individual's behavior and
personality in terms of his current functioning! understanding his past
experiences; being aware of him as a person, not alone but in reaction to
his social reality and to those in close relationship to himf seeing him
as an individual who is fashioning reality to suit his own needs and who
is acted upon by other personalities and sets of circumstances beyond his
immediate control.^
In conclusion, the results of this study indicate that the Social Work
and Attendance Department considers personality and soeio-eultural factors
as being equally important in assessing the social functioning of its
clients, although, as Table 1 indicates, more emphasis is placed on certain
items under both factors. Also, the results would seem to indicate a high
degree of correlation between the assessment information obtained by the
Social Work and Attendance Department and the factors in the model.
More specifically, this study proves that the Social Work and Attendance
Department does explore all of the child's interpersonal relationships.
Therefore, their practice is in keeping with their stated philosophy of
assessment.
Patricia Sacks, "Establishing the Diagnosis in Marital Problems."
Social Casework, Vol. 30 (May, 191*?), p. 181.
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ASSESSMENT OF SOCIAL FUNCTIONING: MODEL
Personality Factors
A. Innate or Genetic Potential:
Characteristics at Birth




2. Basic trust, drives,
instincts: tendencies,
present or incipient





















Social Functioning (role performance)
In Social Situations
Adequate role performance required:
1. Action consistent with system
norms and goals.
2. The necessary skills in role
tasks and interpersonal rela
tionships .
3. The necessary intrapersonal
organization.














3« Peer Groups i






ASSESSMENT OF SOCIAL FUNCTIONING: MODEL - Continued
Personality Factors.









2» Integration of id,
superego, and ego
(the internal organi




b. Capacity for growth
D. Degree of maturity (as
judged by competence in
adequate role performance
in accord with person's
stage of development.
E. Self-image (concept of self)
1. Self-esteem
2. Sense of identity
3. Sense of continuity
k. Sense of one's capa
cities
5* Sense of meaning
Social Functioning (role performance)
In Social Situations
Socio-Cultural Factors
ASSESSMENT OF SOCIAL FUNCTIONING: MODEL - Continued
Personality Factors










G. Internalizations of cul
turally derived beliefs,
values, norms, aetiyity-
patterns, and the feelings
appropriate for each
Internal!aations take
the form of attitudes.




Intellectual Potentialt Capacity to function in situations that require the
utilization of mental activity; a golbal capacity of an individual to act
purposefully, to think rationally and to deal effectively with his environ
ment} that which a properly standardized intelligence test measures.
Basic Thrust, drives, instincts: Tendencies, present or inciplient at birth,
to respond to certain stimuli or situationsj the innate propensity to satis
fy basic needs, e.g., food, shelter, love, security, worth, new experience.
Physical potentials includes: general physical structure, size, skeleton and
muscalaturej racial characteristics) bodily proportions; temperamentj mood,
irritability; tempo, energy and activity-levelj bodily resilience and re
sistance.
Physiological functioning; normal and abnormal functioning according to stage
of development3 continuum health-illness.
Identifiable patterns developed for reacting to stress and restoring dynamic
equilibrium, e. g., adaptive or defense mechanisms.
Internal organization of the personality: the organization of the id, super-
ego into a harmoniously operating whole; personality integration, e. g.,
flexibility vs. rigidity of ego functioning, capacity for growth.
Degree of maturity (as judged by competence in adequate role performance in
accord with person's physical, social, and emotional stage of development).
Self-image (concept of self), e. g,, self-esteem, sense of identity, sense
of continuity, sense of one's capacities, and sense of meaning.
Patterns of interpersonal relationships and emotional expression related
thereto1., e, g., acceptance, rejection, permissiveness, control, spontaneity,
flexibility, rigidity, love, hate, domination, and submission.
Internaligations (in the form of attitudes) of culturally derived beliefs,
values, norms, activity-patterns, and the feelings appropriate for each.
Belief: an element of cultural tradition which involves the acceptance of
any given proposition as true.
Value: the believed capacity of any object to satisfy a human desire; the
judgment that society places upon certain objects, ideas, statuses and role
formulates the direction for choice in action.
Activity-patterns; standardized ways of behaving, under certain stimuli or
in certain interactional situations, which are acceptable to the group.
Family: a social group composed of parents, children, and other relatives,
in which affection and responsibility are shared.
U9
Education; the social process directed by the soeial system toward the
realization of socially accepted values*
Peer group; a group whose members have similar characterisites as to age,
sex, etc,, e. g., friendship groups, cliques, gangs.
Ethnic group; a group which is normally endogamous, membership being based
on biological or cultural characteristics.
Class i a horizontal social group organized in a stratified hierarchy of
relationships.
Territorial group; a locality group which have developed sufficient social
organization and cultural unity to be considered a regional community.
Political group; governmental units, e. g., courts, police, various forms
of government.
Economic group; a group concerned with the creation and distribution of
valued goods and services«
Religious group; a group which shares symbols, doctrines, beliefs, attitudes,














Read each question carefully and follow the specific instructions
on this sheet.
Read the concepts and definitions on the separate sheet before
answering each question.
Place a check mark in the space provided for "Yes" and "No".
Every question must be checked.
Use at least one excerpt from the record to substantiate your answer for
every question in which "YES" has been checked.
Do not write in any other space except where provided on the
schedule. Use separate sheets for long excerpts and be sure to
identify the number of the question.
Include only excerpts pertinent to the question asked.
If whole sentences are not quoted, be sure to use three periods (••«)
to indicate that it is part of a quote. Four periods (....) are used
if omissions are made at the end of a sentence.
Be sure to use a Number 2 pencil in filling out the schedule.
Write legibly.
Complete all items on face sheet including stating nature of problem.
Do not leave any question unanswered.
When the schedule is completed, go back over it to be sure all
questions have a check and excerpt.






Name of Student Completing schedule:
Date Schedule Completed:




State the Nature of the Problem:
YES NO
1. PERSONALITY FACTORS
A. Innate or Genetic Potential
1. Intellectual potential
2. Basic , drives, instincts:
3. Physical Potential:
B. Physiological Functioning:
C. Ego Functioning (intra-psychLc adjustment) :
1. Identifiable patterns for reacting to
stress and restoring dynamic equilibrium:
52
2. Internal Organization of the Personality
IES NO
D. Degree of Maturity
£• Self-Image:
F. Patterns of Interpersonal Relationships and Emotional
Expression Related Thereto.
G. Internalizations of Culturally Derived Beliefs, Values
Activity-Patterns, Norms, and Appropriate Feelings for Each.



















C. Other Information on Socio - Cultural Factors
Assessment Information Not Included in Schedule
ANALYSIS OF SCHEDULE CONTENT
The following points are to be applied to each item on the schedule:
1. Incidence of Data
a. Data obtained
b. No data
2. Origin of Data (information obtained)
a. Social worker in own agency
b. Social worker in other agency
c. Other discipline in own agencyj identify discipline
d. Other discipline in other agencyj identify discipline^
identify kind of agency.
e. Unknown
f. No data










k» Source of Data (data obtained from)
a. client
b» other person (non-professional)
e. measurements e. g., tests of vision, intelligence, aptitude,
personality
e. observation or impression of social worker or other professional
£• Breadth of Data (number of sources of information)
e« g, 1 source: statement by client
2 sources: statement by client and statement by his mother
6. Stage in Agency Contact when Information Was Obtained
e. g, during intake process, early, late, treatment, termination,
unknown, no data.
5?
7. Person Discussed in the Excerpt
e« g. client, relative
8. Datum or Interpretation
a. Datum only, e. g., "he has fantasies."
b. Interpretation only, e. g., "he projects these feelings on his
mother."
c. Datum plus interpretation, e. g., "has fantasies about being the
strong man to compensate for feelings of weakness."
9. Classification of Content, This must be worked out by each student:
the following are illustrations."
e. g. Physical Potential - bodily build, features, height, teeth,
etc.
e. g. Intellectual Potential - I. Q.j
classification (e.g. mildly retarded, normal, superior)j
social adjustment} cause of condition (congential cerebral
defect).
e.g. Internal Organization of the Personality - discussion of
ego or id or superegoj 2 or 3 of the above) personality
integration; flexibility - rigidity.
e. g. Self-image - does the information describe a partial (I'm
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